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THE ESSENCE AND COMPONENTS
OF THE PERSONALITY BASIC CULTURE

Marchuk V.V., PhD in Education,
associate professor, Bila Tserkva national
agrarian university, Bila Tserkva

Personal culture is a set of characteristics (knowledge, qualities, skills, ways
of achieving the planned, value orientations, creative success) that allows a person
to live in harmony with the universal national culture, develop society, and the
individual originality of his or her personality.

Basic culture is a necessary minimum of general human qualities, value
concepts and qualities, without which both socialisation and optimal development
of genetically conceived personality gifts are impossible» [4].

Each era, each stage of society's development brings its own accents and new
content to the culture of the individual. Thus, over the long years of socialism, our
pedagogy has sought to form a fully developed, harmonious personality. Is it
possible? We do not argue that this is an ideal, the highest goal of education to
which we should strive.

It is much more important to form in a person an adequate attitude to himself
as a social and biological individual, to life as the highest value.

In this regard, the basic minimum should be developed, which means the
external and internal general cultural prerequisites necessary for a healthy non-
antagonistic existence of man and the environment, the conditions for their
harmonious development.

«In this regard, we will define the basic complex of personality culture as the
ability of a person to independently develop guidelines and methods of his/her
activity (intellectual, practical and transformative, communicative, value-oriented,

26


https://www.swissinfo.ch/fre/culture/le-patrimoine--l-autre-victime-collat%C3%A9rale-des-guerres/47480766
https://www.swissinfo.ch/fre/culture/le-patrimoine--l-autre-victime-collat%C3%A9rale-des-guerres/47480766
https://unesdoc.unesco.org/ark:/48223/pf0000246633
https://lawecommons.luc.edu/cgi/viewcontent.cgi?article=1205&context=lucilr
https://scholarhub.ui.ac.id/cgi/viewcontent.cgi?article=1057&context=ijil

artistic, etc.) and social behaviour. In other words, the basic component of the
culture of human behaviour is its readiness and ability for life self-determination,
which opens up the possibility of achieving harmony with oneself and the
surrounding life» [3].

The basic component of culture in the system of educational goals makes us
take a new look at the educator himself. Thus, it is quite clear that if we pass on
spiritual values from the first generation to the next in a ready-made, complete
form, there can be no question of any culture. This is where the conflict between
«parents and children» may arise.

Democratic upbringing is the cooperation of generations, the joint
development of values, norms, tasks, social activities, i.e. the spiritual creativity of
the elderly and the young, the product of which is a life position.

With this approach, the process of education does not begin with setting goals
for children, but with jointly developing goals for actualising ideals, understanding
ways of self-determination in life practice. In our country, the communist
methodology was close to this to a greater or lesser extent.

The time has passed when the system of educational goals proclaimed only
those tasks that directly reflected state needs. In modern conditions, the social
order should clearly define the requirements for the formation of an individual
lifestyle, ensuring conditions for the full life of children, and developing the ability
to cultural self-determination as a core feature of the individual. More precisely,
we are talking here about the formation of a culture of attitude of a person not only
to society, but also to its health, lifestyle, talents, claims and preferences, to the
regime of physical and intellectual activity, to free time.

«l must say that life self-determination is a broader concept than just
professional and even civic self-determination. It characterises a person as a
subject of his or her own life and happiness and therefore should be in the first
place in the structure of educational goals, acting as a stage of self-realisation of a
person's strengths and abilities. At the same time, the content of self-determination
cannot be separated from the context of a person as a social being: a person lives
for other people, for society, and society for a person» [5].

Self-determination cannot be understood outside the meaning of life. Hence, it
Is the content components of the basic culture of the individual.

Self-determination is closely linked to a sense of self-worth, self-sacrifice and
a high level of self-awareness.

Self-esteem is formed at two levels: at the level of individual dignity towards
oneself; at the level of social dignity, dignity before society.

The problem of a person's attitude to society and the state has always been a
part of pedagogy and educational practice.

The social order for education did not previously formulate the need to form
an individual lifestyle, to ensure conditions for a full-fledged life of a not so long
human life and each stage: childhood, adolescence, youth, and maturity. Quite the
contrary: there was a tendency to blur and degrade the dignity of the individual, to
make the collective dominate him or her.
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Unfortunately, the question of the person’s value, and its development as the
highest goal of society, was effectively removed by the practice of administrative
and bureaucratic leadership. This is reflected in social policy, ideology, practice,
culture and pedagogy.

«In our pedagogy, it has long been a rule that in order for a student to grow up
to be a citizen, we need to make civic demands on him or her. And the more of
them there are, the more patriotism and responsibility a person will express.
However, the public pedagogical consciousness has realised (or rather
remembered) that there is no direct relationship, that there is a problem of
motivation, that the actions of the teacher are mediated by the environment, the
experience of the individual, and his or her psyche. The task of education is to
make sure that a person makes demands on himself, sets himself a socially
significant task» [2].

At that time, even the most advanced educators sought to create a technology
for the direct translation of educational goals into personal guidance.

And then, continuing with our modern times: everything that does not directly
work for intellectual, labour, professional, civic training is secondary: artistic
worldview, sports, success in play and creativity, love or falling in love, joy of
communication, attachment to home, parents, relationships with them, struggle for
prestige in a sociable environment, self-esteem and other personal experiences of
an adolescent.

All of this indicates the mythologisation of public consciousness, school,
educational and upbringing programmes in the manner of ancient Eastern cultures.
Thus, much of what gives rise to vivid feelings, what meets the immediate needs of
childhood, adolescence, and youth, was left out of the goals of education.

«In formulating the goals of education, the theory of pedagogy should
proceed from the need to develop in children the qualities that will help a person to
realise himself as a unique individual, with his specific needs and individual
abilities of social self-realisation. At the same time, it is necessary to highlight a
completely independent question: How to live? How to build one's individual
lifestyle, to choose the optimal mode of living an individual life in normal, not
extreme, conditions is the most important task in the system of educational goals»
[1].

The concept of human self-determination is the central system-forming
concept that characterises the process of full-fledged living, i.e. the self-realisation
of a person’'s strengths and abilities. Teaching how to live means developing one's
position in life, one's worldview, attitude towards oneself and the world around
one, understanding oneself, others, social processes, and setting oneself tasks to act
In accordance with them. In our pedagogy, we began to talk about the formation of
an active life position, but in fact we formed only a certain part of it — executive
activity, not a position, in other words, not activity, but reactivity.

Self-determination implies independence and positional certainty, as well as a
programme of action for its implementation. The main condition that ensures the
operation of this mechanism, its basis, is the presence of spheres of self-
determination, which are usually the content of worldview formation. There are
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four such spheres: a person, society, nature, and integrated products of human
activity. Education should ensure harmony of a person with himself or herself
through determining harmony with other people, society, nature, and human
activity. The achievement of harmony is the essence of psychological and moral
health of a person, which has been developed over the centuries.
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BCEJIEHCBKI CObOPH SIK ®YHAAMEHT 1151 @OPMYBAHHA
XPUCTUAHCBKOI JOTTMATUKU TA KAHOHIYHOI'O ITPABA

I'pex I M., acucmenm,
binoyepxiscokuii nayionanbruil acpapHuil
yHigepcumem, m. bina I]epkea

Bin uacy 3acnyBanHsa XpuctusHcbka llepkBa IiiecnpsMOBaHO BHpOOIIsIa
BJIACHY MOPaJIbHO—TIPABOBY CHCTEMY BHYTPIIIHIX Ta 30BHINIHIX MPHUIKCIB, MPABUI
Ta HOPM, IO TIOKJIMKAaHI BIOPSAIKYBATH LIEPKOBHE XUTTS, — KaHOHIYHE TIPABO.
Hopmu kanoHiyHoro mpaBa Oynu 3akiageHi Cesatumu Amnoctonamu, CBATUMH
OTisiMu, a TakoX HAWBUIIMM [EPKOBHUM 3aKOHOJABUYMM OpPraHOM  —
Bceenencbkumu cobopamu. BeeneHcbki cobopu — 1ie 3i0paHHS BHUIIMX 1€papXiB
XpuctusHcbkoi LlepkBu, CKIMKaHI A BUPIMICHHS TOTMATUYHUX Ta KAaHOHIYHUX
MUTaHb, M0 MaJld 3arajbHOIIEPKOBHE 3HA4YeHHS. BOHM Bifirpanu BU3HAYAIBHY
poiib y GOopMyBaHHI XPUCTHSHCHKOI JOTMAaTUKHA Ta PO3POOIll IIEPKOBHUX KAHOHIB,
AKi € OCHOBOIO BIDOBYCHHS Ta IIEPKOBHOTO JKHUTTS.  BceneHchki cobopu
BUPIIIYBAIA SK JOTMAaTUYHI THUTaHHS, TaK 1 MHUTAHHA IIEPKOBHOTO YCTPOKO 1
[IEPKOBHOT TMOJITHKH, a TaKOX MpobiieMu ycamocTidHeHHs LlepkoB i3 BimacHUM
iepapxiyHuM npaBniHHAM. [loctanoBu Takux CoOopiB 00OB’SI3KOB1 ISl BCIX
XpUCTUSHChKUX [lepkoB y BchOMy CBITI. ICTOpHUYHO B XPUCTUSIHCTBI CKJIQJIHUCS
YOTUPU KAHOHIYHUX UeHTpu — Onekcanapia, AnTtioxis, €pycanum, Pum. Jlo
nanigas  Pumy, KoncranTuHOmonap 1 PuMm  sBIsiim  co00I0 JBa  BEJIMKHUX
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